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1. Introduction

Teachers are well placed to create a supportive learning environment and promote positive relationships through
scaffolding social and emotional learning (Anderman, Andrzejewski, & Allen, 2011; Arnold & Walker, 2008; Lovat, Dally,
Clement, & Toomey, 2011; Meyer & Turner, 2002, 2006; Perry, Turner, & Meyer, 2006; Walberg, Zins, & Weissberg, 2004).
From a Vygotsky (1978) perspective teaching is conceptualised as relational and occurs within a social and cultural context
where ‘‘norms, values, rules, roles and relationships are socially constructed’’ (Kovalainen & Kumpulainen, 2007, p. 141). The
findings from major values projects, conducted in Australia and similar overseas studies, reaffirm the benefits of students
expressing their ideas and feelings to reflect on values (Australian Government – Department of Education, Employment and
Workplace Relations, 2009a, 2009b). This approach encourages students to be more active in their learning and provides the
practical and pedagogical structures to build positive relationships, in the ‘‘values-rich ambiences of learning that include
explicit values discourse’’ (Lovat et al., 2011, p. 33).

The focus for this paper is on the critical role of emotions and relationships in the affective dimensions of learning. Social
practices are examined to understand how to scaffold students’ social and emotional skills through explicit values education.
The current research was designed and conducted by the classroom teacher who was also the researcher, providing an
authentic and situated perspective for the data analysis. Vygotsky’s (1978) zone of proximal development (ZPD) is used to
theorise scaffolding the affective dimensions of learning and Rogoff’s (1995) planes have been used to frame the data
analysis. Rogoff’s community, interpersonal and personal planes are a compatible framework to analyse the social aspects of
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A B S T R A C T

This qualitative study examines the social practices of two elementary classrooms to

elucidate scaffolding students’ social and emotional learning through values education.

The conceptual model is based on Vygotsky’s (1978) sociocultural theory and the related

notions of zone of proximal development (ZPD) and assisted learning. Rogoff’s (1995)

community, interpersonal and personal planes frame the data analysis. In the findings the

teacher/researcher examines social practices that promoted a student centred approach to

developing participative decision making and collaborative skills. This research

contributes to understanding the critical role of emotions and relationships, where

primacy is given to the affective dimensions of learning. More research is needed to

develop teachers’ expertise to address student’s social and emotional needs though

scaffolding within the ZPD.

Crown Copyright � 2014 Published by Elsevier Ltd. All rights reserved.

* Tel.: +61 894473704.

E-mail addresses: Veronica.Morcom@education.wa.edu.au, ronnie88@bigpond.com

Contents lists available at ScienceDirect

International Journal of Educational Research

jo ur n al ho mep ag e: www .e lsev ier . c om / lo cate / i jed u res

http://dx.doi.org/10.1016/j.ijer.2014.04.002

0883-0355/Crown Copyright � 2014 Published by Elsevier Ltd. All rights reserved.

http://crossmark.crossref.org/dialog/?doi=10.1016/j.ijer.2014.04.002&domain=pdf
http://crossmark.crossref.org/dialog/?doi=10.1016/j.ijer.2014.04.002&domain=pdf
http://dx.doi.org/10.1016/j.ijer.2014.04.002
mailto:Veronica.Morcom@education.wa.edu.au
mailto:ronnie88@bigpond.com
http://www.sciencedirect.com/science/journal/08830355
www.elsevier.com/locate/ijedures
http://dx.doi.org/10.1016/j.ijer.2014.04.002


scaffolding within the affective dimensions of learning. Although the planes are inseparable each can be foregrounded in
turn to highlight particular scaffolds that are inextricably linked across the planes when working with the class or small
groups of students. Next, in the theoretical perspectives, the choice of Vygotsky’s (1978) sociocultural theory, the ZPD and
assisted learning are elaborated to theorise the affective dimensions of scaffolding students’ social and emotional learning.

2. Theoretical perspectives

2.1. Sociocultural theory

In sociocultural theory (Vygotsky, 1978) the supposition is that learning, motivation and emotions are interconnected
processes. Discussions about feelings reflect students’ emotions and may illuminate their social and emotional development,
yet emotions ‘‘have not figured prominently in motivational or instructional research’’ (Meyer & Turner, 2006, p. 378).
Vygotsky’s (1978) sociocultural view of learning is central to recent conceptualisations of motivation where motivation
emerges from the social context and is evident through both collaborative and individual action (e.g. Rogoff, 1992, 1995).
This highlights motivation as a socially and culturally situated concept. Although motivation is not a central concept
discussed in this paper it is acknowledged that it is inherent in students’ attitude and values and how they participate in the
social practices of the classroom. The implication is that the social and emotional aspects of learning are deeply rooted in the
classroom’s social and cultural practices. In order to conceptualise the process of scaffolding in the classroom Vygotsky’s
(1978) notions of the ZPD and assisted learning are examined.

2.2. Zone of proximal development and assisted learning

Vygotsky’s (1978) concept of the ZPD has been elaborated by Bruner (1986), using the metaphor of scaffolding, to
describe how students are assisted in their learning by more experienced adults through structuring activities in graduated
steps to build cognitive challenge. The process is more commonly associated with academic learning (Arnold & Walker,
2008; Cumming-Potvin, Renshaw, & van Kraayenoord, 2003; Lutz, Guthrie, & Davis, 2006) but has the potential to inform
affective learning (Goldstein, 1999). Cumming-Potvin et al. (2003) argue that working in the ZPD is better described as multi-
tiered scaffolding process, rather than Bruner’s (1986) more linear approach. This reflects a more dynamic and interactive
learning process which concurs with Rogoff (2003) research. Vygotsky’s (1978) ZPD and the role of emotions have also
attracted much interest in relation to scaffolding, to develop an extended version of the affective ZPD (Goldstein, 1999;
Levykh, 2008). Despite lack of consensus on the interpretation of an extended version of the ZPD, Goldstein (1999) argues
that it is useful to foreground the affective aspect of the learning process to understand the critical role of emotions, which is
espoused in this paper.

Another related notion to the ZPD (Vygotsky, 1978) is assisted learning when developing new concepts. Vygotsky argues
that current learning can be conceptualised as the zone of actual development (ZAD) and this is where minimal learning
occurs because the child is doing what he/she can already do without assistance. But when the learner is challenged beyond
their ZAD, and assisted by more capable others, to work within the ZPD then there is potential for new learning. Conversely, if
teaching is situated beyond the ZPD the child will not develop new strategies. In the current research it is considered that
developing a collaborative community of practice, with a focus on positive relationships, creates ideal conditions for
scaffolding within the ZPD because the teacher develops an intimate knowledge of students’ social and emotional
development. This is discussed in the next section through a brief comparison of the theoretical origins of collaborative and
cooperative learning to situate collaboration in a community of practice to scaffold the affective dimensions of learning
(Australian Government, 2009a, 2009b; Goldstein, 1999; Hart, 1992; Lave & Wenger, 1991).

3. Scaffolding a collaborative community of practice

3.1. Collaborative learning

The terms collaborative and cooperative learning are often used interchangeably to refer to students working together, but
their theoretical origins are quite distinctive. Cooperative learning is sourced from a social cognitive perspective of learning to
support the development of cognitive skills (Hill & Hill, 1993). It is highly structured to maximise purposeful interaction and talk
between the students as they work towards specified outcomes, encouraging reflection and deeper levels of thinking (Hill,
2012). Johnson, Johnson, and Johnson Holubec’s (1994) research advocate five elements for group work: individual
accountability; social skills or collaborative learning; positive interdependence; face-to-face interaction and group processing
(Johnson et al., 1994; Johnson & Johnson, 2003). To promote successful group work, the teacher’s role is to teach these elements
and the prerequisite social and communication skills, through structuring the student groups and assigning roles.

In contrast, collaborative learning shifts the focus from the individual to the social and contextual aspects of the
classroom (Hart, 1992; Johnson & Johnson, 2003). Collaborative learning is often used when referring to sociocultural or
social constructivist perspectives. The assumption is that knowledge is a social concept. It is through the discussion and
exchange of ideas with others, who have different backgrounds, knowledge and experience, that learning occurs (Battistich &
Watson, 2003). This implies a more open-ended approach to teaching where students have increasing control over the

V. Morcom / International Journal of Educational Research 67 (2014) 18–29 19



Download English Version:

https://daneshyari.com/en/article/356919

Download Persian Version:

https://daneshyari.com/article/356919

Daneshyari.com

https://daneshyari.com/en/article/356919
https://daneshyari.com/article/356919
https://daneshyari.com

