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This study examines the correlation of the dimensions of foreign language anxiety and library anxiety among un-
dergraduates at a public university inMalaysia. TheMalay translated versions of the Foreign Language Classroom
Anxiety Scale (FLCAS) and the Library Anxiety Scale (LAS) were completed by 147 students pursuing a Founda-
tion in Science course. Analysis revealed a significant correlation in all the dimensions of library anxiety with
three of the dimensions of foreign language anxiety, namely speaking anxiety, self-evaluation anxiety, and learner
anxiety. The findings in this study will enable librarians to be aware of the anxieties faced by students which can
help in the planning and delivery of services and instruction.

© 2014 Elsevier Inc. All rights reserved.

INTRODUCTION

Library anxiety as a distinct term of academic related anxiety was
empirically articulated in a qualitative study byMellon (1986) who for-
mulated the theory of library anxiety as, “when confronted with the need
to gather information in the library for their first research paper, many stu-
dents become so anxious that they are unable to approach the problem log-
ically or effectively” (Mellon, 1986, p.163). In her study, students were
found to develop feelings of apprehension whenever they have to use
the library for research. Some of the reasons were lack of knowledge
about the location of things; how to begin research; and what to do.
Mellon was perplexed that the size of the library can also be the cause
because her study was conducted in a relatively small academic library
of only three floors. Students who encountered problems with their re-
search actually discussed feelings of fear using the library which has
hampered their research progress, instead of the actual problems with
their research.

A valid and reliable instrument to measure library anxiety known as
the Library Anxiety Scale (LAS) was developed by Bostick (1992). The
LAS comprises five dimensions: barriers to staff; comfort with the library;
knowledge of the library; affective barriers; andmechanical barriers. Inter-
estingly, factor analysis of studies carried out among native speakers of

English consistently yielded the same five dimensions as Bostick's orig-
inal LAS (Jerabek, Meyer, & Kordinak, 2001; Jiao & Onwuegbuzie, 1997,
2002, 2003; Jiao, Onwuegbuzie, & Bostick, 2004). However, when LAS
was translated ormodified to suit cultural needs of non-native speakers
of English, the subsequent factor analysis yielded new dimensions
unique to the population under study. The LAS has been modified and
validated among non-native speakers of English both in English lan-
guage (Abusin, Zainab, & Noor Harun, 2011; Anwar, Al-Kandari, &
Al-Qallaf, 2004; Noor Harun & Ansari, 2010) and translated versions
(Anwar et al., 2012; Shoham & Mizrachi, 2001; Swigon, 2011). The dif-
ferent factor dimensions of these studies are tabulated and shown in
Table 1: Factor dimensions of the Library Anxiety Scale when administered
among non-native speakers of English. The new dimensions which sur-
faced in these studies include: feelings of inadequacy and library confi-
dence (Anwar, Al-Kandari, & Al-Qallaf, 2004); psychological barriers
(Abusin et al., 2011); language discomfort (Shoham & Mizrachi, 2001);
resources barriers (Anwar et al., 2012; Swigon, 2011); and user education
(Anwar et al., 2012).

OBJECTIVE OF STUDY

The emergence of the additional dimensions seems to foretell that
non-native speakers of English are burdened byother anxieties inherent
in themwhich when combined with anxiety stimulus in the library en-
vironment, results in the manifestation of library anxiety. The rationale
behind this study therefore, is to explore the link between library
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anxiety and foreign language anxiety among students studying and re-
siding in countries such asMalaysia, where English is not the native lan-
guage. Foreign language anxiety is specifically selected for this study
because most of the major textbooks, reading materials, online data-
bases, web resources, as well as electronic books and journals, are in
the English language. Consequently, library instruction classes inevita-
bly teach search strategies, and citation styles in the English language.
Similarly, signposts, call numbers, subject headings, reference chatting,
and social media naturally use English.

In this paper, it is hypothesized that the experience of library anxiety
among students who are non-native speakers of English can be a conse-
quence of their experience of other anxieties such as language anxiety,
which are projected into library anxiety. The concern is that activities
and programs organized by the libraries often adapt the ‘one size fits
all’ approach. Moreover, the best practices of the libraries in Western
countries are often used as sources of reference and for benchmarking.
It would be useful for librarians in countries where English is a not a na-
tive language, to be aware of the possibility of other inherent anxieties
of students which can influence the optimal use of library resources
and services. The objective of this paper is therefore, to attempt to ex-
plore empirically the relationship between the dimensions of foreign
language anxiety and library anxiety.

LITERATURE REVIEW

One of the earliest studies on library anxiety among non-native
speakers of English by Jiao, Onwuegbuzie, and Lichtenstein (1996) re-
ported that students whose native language is not English demonstrate
high levels of library anxiety despite attending more library instruction
courses than their English speaking counterparts. In a subsequent study,
Jiao and Onwuegbuzie (1997) further substantiated their findings by
reporting that non-native speakers of English, particularly male
students, reported higher levels of library anxiety associated with bar-
riers with staff, affective barriers, and mechanical barriers. Onwuegbuzie,
Jiao, and Bostick (2004) have categorized the antecedents of library
anxiety into dispositional, situational and environmental antecedents.

Dispositional antecedents pertain to factors that an individual brings
to the setting. Situational antecedents refer to factors that are in the im-
mediate environment. Environmental antecedents relate to demo-
graphic factors that place an individual at risk for library anxiety or to
events that occurred in the past. Native language as an antecedent of li-
brary anxiety has been subsumed under environmental antecedent
category.

In a qualitative study among Sudanese university students using a
diary method (Abusin & Zainab, 2010), 78.4% indicated psychological
barriers when looking for books and references in the library and 9.8%
expressed the view that language affects their acceptance of a given
task. If a book is written in English language, the students feel anxious
especially if mastery of the language is poor. In another study by
Safahieh and Diljit (2006), it was reported that international students
face barriers in their information needs, primarily related to language
and understanding the library. The modified and translated version of
LAS into Hebrew language by Shoham and Mizrachi (2001), found
that although library anxiety is not an overwhelming phenomenon
(Mean = 2.51), the language factor had a mean value of Mean = 3.65
and was the only factor that showed significant relationships with all
the independent variables in the study. The most debilitating library
task was found to be searching and using English materials and
resources.

FOREIGN LANGUAGE ANXIETY

MacIntyre (1998) defines foreign language anxiety as “the worry
and negative emotional reaction aroused when learning or using a sec-
ond (non-native) language”. Horwitz, Horwitz, and Cope (1986) views
foreign language anxiety as a “distinct complex of self-perceptions, be-
liefs, feelings and behavior related to classroom learning arising from
the uniqueness of the language learning process”. It was observed that
the feelings, symptoms and behavioral responses of the anxious foreign
language learner are essentially the same as for any specific anxiety
(Chen & Chang, 2004). It has to be realized that the effects of foreign
language anxiety are not necessarily limited to problems encountered
during speaking in class or performance but actually can pervade the
entire language learning process. Anxious students feel a deep self-
unconsciousness when asked to risk revealing themselves by speaking
the foreign language in the presence of others (Horwitz et al., 1986).

The original FLCAS byHorwitz et al. (1986) is related to three perfor-
mance anxieties which are: fear of negative evaluation, communication
apprehension and test anxiety. When the FLCAS is administered in a set-
ting where English is not the dominant or native language, test anxiety
seems to be left out (Aida, 1994; Hizwari, Ahmad, Hifzurrahman, &
NorHaizar, 2011; Tok, 2009). Instead, other factors such as fear of failing
the class, comfortableness in speaking with native speakers and nega-
tive attitudes toward the language class influence the level of foreign
language anxiety. The implication is that the content and validity of
the instruments and the observed findings among non-native speakers
of English differ when compared with native speakers of English.

Investigation of foreign language anxiety amongMalaysian students
revealed that students experienced moderate feelings of communica-
tion apprehension associated with the English language. In a study
conducted among undergraduates at the University of Technology,
Malaysia (UTM), it was reported that 96.7% experienced moderate feel-
ings of apprehension communicating with others in English (Khairi &
Nurul, 2011). Students were reported to feel nervous and very self-
conscious when they have to speak in front of other students especially
when they were unprepared. In another study at Malacca University
(UTeM), a linear relationship was reported between self-perceived
competence and lecturer's evaluation implying that when students are
more confident, their oral presentation and communication improve
(Indra Devi & Farah Shahnaz, 2008). Zuhana's (2007) research on com-
prehensive performance among English as second language learners

Table 1
Factor dimensions of the Library Anxiety Scale when administered among non-native
speakers of English.

Author (year) Race/ethnic Factor dimensions

Anwar, Al-Kandari,
& Al-Qallaf (2004)

Kuwait Staff approachability
Feelings of inadequacy
Library confidence
Library constraints

Abusin et al. (2011) Sudanese Negative perceptions toward library
environment
Negative perceptions toward peers
Negative perceptions toward
library staff
Psychological barriers

Shoham and Mizrachi (2001) Hebrew Knowledge of the library
Language discomfort
Physical comfort
Library computer comfort
Library policies

Swigon (2011) Polish Barriers with staff
Affective barriers
Technology barriers
Library knowledge barriers
Library comfort barriers
Library resources barriers

Anwar et al. (2012) Kuwait Library resources
Library staff
User knowledge
Environmental barriers
User education
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