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a b s t r a c t

This study examined how the experience of harsh discipline from teachers is related to
students' experience of bullying victimization in a Philippine high school. Respondents
were 401 first- to fourth-year high school students of an urban public school in the
Philippines. Using structural equation modeling, a hypothesized model with direct asso-
ciations between harsh discipline and bullying victimization, and an indirect path via
students' perception of teacher support, was tested. The data adequately fit the model and
showed that experiences of harsh teacher discipline predicted higher bullying victimiza-
tion and students' negative perception of teacher support. There were no significant in-
direct effects. The findings suggest that school discipline strategies may have repercussions
on students' behaviors and relationships, highlighting the teacher's role in modeling and
setting norms for acceptable behaviors. Future studies can examine further how teachers'
harsh or positive discipline behaviors relate to bullying.
© 2017 The Foundation for Professionals in Services for Adolescents. Published by Elsevier

Ltd. All rights reserved.

Bullying is a major concern in schools worldwide. It refers to aggressive behavior or intentional “harmdoing” carried out
repeatedly and over time, within an unequal power relationship, and may be physical, verbal, and social in form (Olweus,
1997). Among Asia Pacific countries, the Philippines had the highest rate of bullying, with 16% of students reporting
different types of harassment by bullies (Lai, Ye, & Chang, 2008). The current study presents preliminary data from a bullying
intervention program in a Philippine high school and examines how the experience of harsh discipline from teachers is
related to students' experience of bullying. In general, teachers' classroom management, discipline styles, and relationships
with students are associated with students' developmental outcomes (Jennings& Greenberg, 2009). Teachers' behaviors may
be especially influential in the Philippine context, where deference to and approval from authority figures are highly valued
(Gorospe, 1988).

Teachers' behaviors and interactions with students are considered critical because they influence the social dynamics in
the classroom (Farmer, Lines,& Hamm, 2011). Studies have examined how poor teacher-student relations affect victimization
(Di Stasio, Savage,& Burgos, 2016) and how teachers' responses to bullying are affected by their gender and experience (Yoon
& Bauman, 2014; Yoon, Bauman, Choi, & Hutchinson, 2011).
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Discipline is a significant aspect of teacher-student interaction. In the Philippines, physical and humiliating punishment is
explicitly prohibited in schools. Nonetheless, students report being pinched, cursed, ridiculed, or had things thrown at them
(UNICEF, 2009). Harsh discipline, or punitive, coercive, and hostile behaviors by teachers can create a school environment
where bullying is likely to occur (Allen, 2010). Khoury-Kassabri (2011) found that higher levels of physical and emotional
victimization by teachers at the class-level increase the chances of students' victimization by their peers. Through harsh
discipline, teachers model the use of aggressive and intimidating behavior towards students, and influence environmental
norms and cognitions regarding its acceptability, following the social cognitive theory (Bandura, 1989).

Harsh discipline also negates a supportive teacher-student relationship. Perceptions of poor support from teachers may
have negative implications for bullying and victimization. Furlong, Chung, Bates, and Morrison (1995) found that victims of
school violence are twice as likely to report no teacher connections, while non-victims report having teachers to talk to about
problems. When teachers are perceived to be supportive, they may be more aware of victimization either from students'
openness or due to their sensitivity to students' needs. This awareness may lead to intervention and assistance to stop
victimization (Reavis, Keane, & Calkins, 2010). The lack of positive relations with teachers possibly reduces social control
mechanisms that could inhibit bullying.

When using harsh discipline, teachers act as models of aggressive behaviors, demonstrate acceptability and benefits of
aggression, and create a non-supportive relationship with students, thereby increasing the likelihood of bullying victimi-
zation in school. Hence we tested a structural model positing a direct association between harsh discipline and bullying
victimization, and an indirect path via students' perception of teacher support.

Method

Participants

Participants were 401 high school students (48.1% female) between 11 and 20 years old (M ¼ 14.36, SD ¼ 1.57) in a public
school in Metropolitan Manila, Philippines. We used a stratified random sampling design to obtain an equal number of
students across four year levels.

Measures

Harsh teacher discipline
Students' experience of harsh discipline from teachers was measured using an 11-item self-report measure, and included

physical and verbal punishment, coercion, and intimidation (e.g. “slapping, spanking, hitting with hand or object”; “cursing,
insulting, shaming”). Students reported their experience in the last six months (0 ¼ no, 1 ¼ yes). The sum was the manifest
variable for the factor Harsh Teacher Discipline (HTD). As is the case for single-item factors, the residual term was fixed to
0 and the factor loading fixed to 1 in the final SEM model.

Bullying victimization
Bullying victimization refers to the frequency of students' experience of repeated aggressive behavior (1 ¼ never,

5 ¼ several times a week) committed by another student of a stronger position or stature in the past six months. A Principal
Component Analysis of the 11-item scale (oblique rotation) revealed 3 factors with eigenvalues above 1.0; items reflecting
sexual and cyberbullying loaded on the first factor (32% of variance); items reflecting physical bullying, harassment (e.g.
forcing to do something), and damaging possessions loaded on the second factor (11% of variance); items reflecting verbal
bullying and maligning loaded on the third factor (9% of variance). Items corresponding to these factors were combined to
form three manifest variable parcels for the latent factor of Bullying Victimization in the final SEM model.

Perceived teacher support
An 8-item subscale of perceived teacher support measured the degree to which students feel their teachers are accepting,

respectful, helpful, and trustworthy. The subscalewas taken and revised from a larger School Climate survey developed by the
third author for a previous study (Alampay & Macapagal, 2011). Students rated their agreement on a 5-point scale
(1 ¼ strongly disagree, 5 ¼ strongly agree) to statements such as “My teachers respect my feelings and thoughts” and “I have
teachers I can trust and rely onwhen I have a problem.” Higher scores indicate a more positive perception of teacher support.
Internal consistency for this scale is Cronbach's a .674;M ¼ 4.191, SD ¼ 0.505. Items represented the eight manifest variables
for the latent factor of Teacher Support in the final SEM model.

Procedures

The researchers and trained undergraduate Psychology students administered the survey to randomly selected high
school students from each year level, in the library or classroom. All measures were in Filipino and were responded to
anonymously. Students provided informed consent and were free to withdraw or not answer any part of the survey that they
did not want to answer.

L.A. Banzon-Librojo et al. / Journal of Adolescence 57 (2017) 18e22 19



Download English Version:

https://daneshyari.com/en/article/5033958

Download Persian Version:

https://daneshyari.com/article/5033958

Daneshyari.com

https://daneshyari.com/en/article/5033958
https://daneshyari.com/article/5033958
https://daneshyari.com

