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صخلملا

نيبلخادتملاميلعتلاهاجتةبلطلارظنتاهجونعفشكلل:ثحبلافادهأ
ةبلطلاةيزهاجلةيئاصحإةللادتاذتاقورفيأدوجونعيرحتلل؛تاصصختلا
ريثأتيأكانهناكاذإامعققحتلاو،ةيحصلاةياعرلاتاصصختفلتخمنم
.مهتيزهاجومهرظنتاهجوىلعةيفارغوميدلاصئاصخللحضاو

نيبلخادتملاميلعتلاةيزهاجسايقمعزوو،ةيعطقمةساردتيرجأ:ثحبلاقرط
ةياعرلاماسقأيفجماربللةعبارلاوةثلاثلاوةيناثلاةنسلاةبلطعيمجىلعتاصصختلا
تاربتخملامولعو،ةيريرسلاةيذغتلاو،بلقلاايجولونكتو،يعيبطلاجلاعلاو،ةيسفنتلا
.يللادتسلااويفصولاءاصحلإامادختسابتانايبلاليلحتمتو.مامدلاةعماجبةيريرسلا

فارحنلاا،٦٦¼طسوتملا(ةبلطلاةيزهاجلةلماشلاةجردلاطسوتم:جئاتنلا
ميلعتلاةيزهاجسايقمىلعةجردلاطسوتمنمىلعأتناك)٨.٧¼يرايعملا
تاعومجمنيبةنراقملاترهظأو.)٤٧.٥¼طسوتملا(تاصصختلانيبلخادتملا

.مهدادعتساةجرديفةيئاصحإةللادتاذتاقورفةيحصلاتاصصختلاةبلط
تاعومجملانمىلعأةيريرسلاةيذغتلاةبلطةيزهاجلةلماشلاةجردلاطسوتمناكو
ةيساردلاةنسلانيبةيئاصحإةللادتاذةيباجيإتاقلاعكانهتناكامك.ىرخلأا
٬تاصصختلانيبلخادتملاميلعتلاةيزهاجسايقمةجيتننمةلماشلاةجردلاو
.ةيبلسلاةينهملاةيوهلاو،ينواعتلاويعامجلالمعللةيبناجلاعورفلاةجيتنو

،ةبلطلاةيزهاجلةيضرمةجرددوجونعماعلكشبةساردلاتفشك:تاجاتنتسلاا
يعامجلالمعلاةميقو،كرتشملاميلعتلاوحنةبلطلاىدلامومعةيباجيإرظنتاهجوو
عمنواعتللاريدقتنودبيةيريرسلاةيذغتلابلاطنأىلإجئاتنلاريشتامك.ينواعتلاو
هنأدجوامك.ىرخلأاةيحصلاتاصصختلابلاطنمرثكأىرخلأاتاصصختلا
.تاصصختلانيبلخادتملاميلعتللمهتيزهاجديزت٬ةساردلاتاونسيفةبلطلامدقتاملك

ةبلطرظنتاهجو؛تاصصختلانيبلخادتملاميلعتلا:ةيحاتفملاتاملكلا
ملعتلاوميلعتلا؛نواعتلا؛ةيحصلاتاصصختلا

Abstract

Objectives: To explore students’ attitudes toward inter-

professional education (IPE); to explore whether there

are significant differences in the readiness of students in

various healthcare professions; and to investigate whether

demographic characteristics have any significant influ-

ence on their attitude and readiness.

Methods: This was a cross-sectional study. The Readiness

for Interprofessional Learning Scale (RIPLS) was adminis-

tered to all 2nd-, 3rd-, and 4th-year undergraduate students

of the respiratory care, physical therapy, cardiac technology,

clinical nutrition, and clinical science laboratory profes-

sional programs at the University of Dammam. Data were

analysed using descriptive and inferential statistics.

Results: The overall mean score of students’ readiness

(mean ¼ 66, SD ¼ 8.7) was higher than the average score

on the RIPLS (mean ¼ 47.5). A comparison revealed

statistically significant differences between health pro-

fession groups in terms of readiness (P ¼ .000). The

overall mean readiness score of clinical nutrition students

was higher than that of other groups. There were signif-

icant positive relationships between year of study and the

overall RIPLS score, the teamwork and collaboration

subscale score, and the negative professional identity

subscale score (r ranged from .117 to .189, P � .023).

Conclusion: Overall, the study revealed a satisfactory de-

gree of readiness and a generally positive attitude among

students regarding shared learning and the value of team-

work and collaboration. The results suggested that clinical

nutrition students appreciated interprofessional collabora-

tion more than students of other health professions.

Furthermore, as students advanced in their years of study,

their readiness for interprofessional learning increased.
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Introduction

Interprofessional education (IPE) has been defined as
circumstances in which students from two or more pro-
fessions learn with, from, and about each other to enhance

collaboration skills and promote quality of care.1 At the
learner level, it is assumed that students engaged in IPE are
more likely to understand each other’s professional roles
and responsibilities.2 At the faculty-member level, it is sug-

gested that IPE encourages mutual respect and understand-
ing among colleagues on healthcare teams.2 Among
important competencies for interprofessional teaching are

positive role modelling and an appreciation of multiplicity
and distinctive contributions.2

It is emphasized in the medical education literature that

all students in health care professions should be engaged in
IPE as a component of their curriculum in order to be well
prepared for professional work.1,3e5 Although the literature

highlights the importance health care professionals’ good
teamwork with both patients and colleagues in health
service settings, the argument regarding how and when
students should be exposed to interprofessional education

is ongoing.6 It is argued that one of the main barriers in
the development of IPE is students’ attitude toward its
acceptance.7

In the context of KSA, Fallatah and her colleagues8

investigated the perception of IPE among medical, nursing
students and graduates of the medical college at King

Abdulaziz University. They found that medical students
and graduates valued IPE and believed that the inclusion
of IPE in their curriculum would improve patient care and

increase the satisfaction of the healthcare provider. In
addition, measurements performed by Al-Eisa et al.9

revealed that the perception of and readiness toward IPE
among female undergraduate healthcare students at King

Saud University were high.
To the best of the author’s knowledge, students’ attitude

toward IPE has not been officially measured at the Univer-

sity of Dammam inKSA. This paper explores the attitudes of
students in health professions toward IPE, as measured by
the RIPLS. It also investigates whether there are significant

differences in the readiness of students of various healthcare
professions, and it determines whether demographic vari-
ables have any significant effect on students’ attitude and
readiness in relation to IPE.

It is hoped that the results of this study will serve as a
baseline for decision makers to initiate and develop IPE at
different levels at the University of Dammam. The findings

of this study will contribute to the existing knowledge base
on interprofessional education.

Materials and Methods

Study setting

This study was conducted with students of five health
professions at the University of Dammam, KSA.

Study design

The cross-sectional study was conducted in the second
semester of the 2015e2016 academic year.

Target population and sample size

The target population was all 2nd-, 3rd-, and 4th-year
undergraduate students of the respiratory care, physical

therapy, cardiac technology, clinical nutrition, and clinical
science laboratory professional programs at the University
of Dammam, KSA.

Data-collection tools

Data were collected through a self-administered ques-

tionnaire. An explanation of the term ‘interprofessional ed-
ucation’ and the purpose of the study were presented on the
first page of each questionnaire, and the voluntary anony-

mous nature of participation and confidentiality were
assured. Students’ written consent was obtained, and their
right to opt out was emphasized. Approximately 10e15 min
was required to complete the questionnaire.

Instrument

The Readiness for Interprofessional Learning Scale

(RIPLS), originally developed by Parsell and Bligh10 and
revised by McFadyen et al.,11 was adapted to evaluate
students’ attitudes towards IPE. It consists of 19 items

covering four subscales: teamwork and collaboration,
negative professional identity, positive professional
identity, and roles and responsibilities. The items ask

participants to indicate their level of agreement on a 5-
point Likert scale (1 ¼ strongly disagree, 2 ¼ disagree,
3 ¼ neutral, 4 ¼ agree, or 5 ¼ strongly agree). The scoring

is reversed for negative statements (statements 10, 11, and
12) so that for all items, a higher score reflects a more
positive attitude toward interprofessional learning. The
overall possible maximum score on the RIPLS is 95, and

the minimum is 19. The reported mean score on the RIPLS
scale (47.5) is considered an average indicator of students’
readiness.12 The maximum scores for the RIPLS subscales

are as follows:

Teamwork & collaboration subscale, 9� 5¼ 45 maximum,

statements 1e9
Negative professional identity, 3 � 5 ¼ 15 maximum,
statements 10e12
Positive professional identity, 4 � 5 ¼ 20 maximum,
statements 13e16
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