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a b s t r a c ta r t i c l e i n f o

One bachelor of science in nursing (BSN)-granting institution sought to break down the barriers that many
registered nurses encounter by forming partnerships with community colleges in the state to improve ac-
cess and create as seamless a transition as possible from associate degree in nursing (ADN) to BSN. The fol-
lowing describes the currentmodel used by 1 school, whichwould not be possiblewithout the support and
dedication of the community college partners.
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Introduction

One of the great things about nursing education is that students
have options. The route one student takes to become a nurse is an in-
dividual decision and, therefore, may vary from person to person. As
nurse educators, we must recognize that each avenue that a potential
student might take along his or her educational journey is significant
and contributes to the overall health of our nation by adding to the
nursing workforce. Earning a bachelor of science in nursing (BSN) is
part of many nurses' educational journeys; however, this undertaking
may be viewed by some as a cumbersome step toward their overall
professional goals. According to the American Association of Colleges
of Nursing, there are 607 registered nurse (RN)-BSN programs in the
United States (American Association of Colleges of Nursing, http://
www.aacnnursing.org/Nursing-Education), yet barriers still exist,
which prevent RNs from returning to school, such as time, lack of aca-
demic support, and lack of recognition for their prior education
(Megginson, 2008). One BSN-granting institution sought to break
down the barriers that many RNs encounter by forming partnerships
with community colleges in the state to improve access and create as
seamless a transition as possible from associate degree in nursing
(ADN) to BSN. The following describes the current model used by
one baccalaureate degree-granting school, as well as the results of a
program survey given to students. While this partnership is similar
to others that have been reported (Sizemore, Robbins, Hoke, &

Billings, 2007), there are attributes that make it different, such as the
blended delivery method of both face-to-face and online teaching
methods used in the courses through an innovative strategy where
two courses share one time slot. In a time that completely online pro-
grams have become so prevalent, this program's strengths appear to
be, according to current students, the ability to interact with faculty
and colleagues face-to-face. In addition, having class in a familiar loca-
tion, the community college, which also decreases costs to students,
are strengths. The programwould not be possible without the support
and dedication of the community college partners.

Program Overview

A BSN-granting institution at a public university partneredwith six
community colleges in the state to provide on-site RN-BSN programs
on the campuses of the community colleges. The goal of this model is
to improve access for students, particularly those living in rural areas.
The university has had a long history of RN-BSN education, dating
back to the 1970s. It also had an established distance RN-BSN program
that lasted over 25 years. The current model, implemented in 2014,
built upon the strengths of the former program, mainly the off-site lo-
cation, and utilized the existing RN-BSN curriculum.

The partnership includes the signing of a formal contract, which
outlines the expectations of the community college and the univer-
sity. The community college agrees to provide instructional space, ac-
cess to a skills laboratory, free parking, a workspace for teaching
faculty, and on-site library access. In addition, the community college
is asked to designate an employee to serve as the contact person for
the university. This person is asked to assist with recruitment of stu-
dents to the RN-BSN program and to assist with student advisement,

Teaching and Learning in Nursing 13 (2018) 254–257

1 The program described receives grant funding from Northwest AHEC.
2 The author wishes to acknowledge Dr. Anita Tesh for having the original idea for

the course delivery model.
⁎ Corresponding author. +1 336 708 0305.

E-mail address: jkdebrew@uncg.edu.

https://doi.org/10.1016/j.teln.2018.07.001
1557-3087/© 2018 Organization for Associate Degree Nursing. Published by Elsevier Inc. All rights reserved.

Contents lists available at ScienceDirect

Teaching and Learning in Nursing

j ourna l homepage: www. j t ln .org

http://crossmark.crossref.org/dialog/?doi=10.1016/j.teln.2018.07.001&domain=pdf
http://www.aacnnursing.org/Nursing-Education
http://www.aacnnursing.org/Nursing-Education
https://doi.org/10.1016/j.teln.2018.07.001
Journal logo
https://doi.org/10.1016/j.teln.2018.07.001
Imprint logo
http://www.sciencedirect.com/science/journal/


particularly as it relates to general education requirements needed to
enter the program. The university agrees to provide university faculty
to orient, advise, and teach students throughout their program. The
university also agrees to maintain all academic records on their cam-
pus, as well as provide a contact person for the community college.

The students are admitted to the university through the regular
university admissions process and progress through the program in
cohorts. Cohorts vary in size but average 25 students (Table 1). Prior-
ity is given to students who graduated from the community colleges
where the cohorts are being taught. The program is hybrid, meaning
that it is a combination of face-to-face and online. An innovative
model of delivery is utilized, in which two course share one time
slot. Therefore, students come to their respective campuses once a
week; however, credit is earned for two courses. For example, stu-
dentswillmeet face-to-face 1week from1 to 4 p.m. for their commu-
nity health course, whereas their leadership course has online
activities for the week. Faculty teaching the courses coordinate their
schedules with each other and work together to ensure that the
schedules support the student learning outcomes. Students are
taught and advised by the university faculty.

This RN-BSN program, which currently has 256 students enrolled,
offers working RNs the opportunity to earn a BSN in a convenient,
usually familiar, location through a part-time plan of study. The co-
hort sequence is designed so that required nursing courses can be
completed in three semesters. Students in this RN-BSN program are
not dually enrolled in an ADN and BSN program but rather choose
to apply to the university after successfully completing their ADN.
In order to begin coursework, students also have to have successfully
passed the national council licensure exam for the registered nurse
(NCLEX-RN). Because this program is aimed at nurses who work, it
differs from a dual enrollment program in the state, called Regionally
Increasing Baccalaureate Nurses, which is a prelicensure program
aimed at high school students (Knowlton & Angel, 2017). In addition,
unlike the program described by Babbo, Fought, Holk, Mulligan, and
Perrone (2013) in which the community college granted the BSN,
the university is the degree-granting institution and provides the fac-
ulty and other resources to implement the curriculum.

The school of nursing does not have a secondary admission pro-
cess for the RN-BSN program, so once a student is admitted to the

university, he or she is considered a nursing major. However, stu-
dents are required to have completed an inferential statistics course
and a historical perspectives course prior to beginning their nursing
courses. Most students have completed these at the community col-
lege during their ADN program. Students must earn a grade of C (77
average) or better in order to progress in the program.

Although most students who choose this program want a part-
time plan of study, those who desire to attend full-time may do so,
but it means taking courses at two different locations. The part-time
plan of study is ideal not only because it allows students to work
full-time and earn an income but also because it allows them to
apply new concepts to their own practice. Rush, Waldrop, Mitchell,
and Dyches (2005) found that working full time while attending
school led to an increased sense of professionalism. Although being
employed is not a requirement for this program, the majority of stu-
dents are employed full time in an acute care setting; however, em-
ployment is not tracked throughout the program.

These RN-to-BSN outreach cohorts are offered in collaboration
with grant funding aimed at educational mobility, which has allowed
the university to increase support services provided to the students.
One of the resources provided to the students, which has proven to
be extremely beneficial to both students and faculty, is the academic
success advisor. Faculty are able to refer struggling students to the ad-
visor, who can then follow upwith the student at the community col-
lege in order to provide academic support and/or life coaching, as
needed. Many times, the success advisor helps the student prioritize
competing life demands andworkswith the student to develop strat-
egies to say “no.” Often, the advisor refers students to helpful online
university resources, such as Career Services, or the success advisor
may provide helpful tools to students, such as information on neti-
quette, writing resources, or applying to graduate school. In addition,
the success advisor sends out a monthly newsletter to students,
which provides helpful tips, such as dealing with stress, and updates
in the school. The newsletter also highlights one of the student co-
horts. The success advisor has improved retention of struggling stu-
dents. During the Fall 2017 semester, the success advisor had 56
encounters with students who had either self-referred for support
or, more likely, been referred by faculty. During Spring 2018, the suc-
cess advisor had 45 student encounters. The majority of these en-
counters resulted in student success as shown by students
remaining in the program, or choosing to stop out for a semester,
and then return. Only three students completely withdrew from the
program.

The program grant also provides support for faculty to travel to
and from these distance sites, textbooks for all of the courses to be
housed on the community college campus, and graduate assistants
to support both faculty and students. An additional graduate assistant
will begin this academic year to focus specifically on students in their
first semester and will be available to students during their face-to-
face courses to assist with questions that may arise.

Program Survey Results

Currently enrolled RN-BSN students were surveyed in December
2017 by the program director at the university to gather more infor-
mation about their experiences in the program. The online survey
was completed by 87 students, which represented 43% of the en-
rolled RN-BSN students. The findings demonstrate that the current
model, particularly the hybrid delivery, is providing a meaningful,
yet manageable, learning environment for students (Table 2).

Why They Chose Our Program?

Students stated that they chose to return to school because they
wanted to further their careers in nursing, increase their knowledge,

Table 1
Cohort enrollment

Location Date started/number
of students enrolled

Date finished/number of
students who graduated

1 Fall 2014
35 students

Spring 2016
26 students

Spring 2017
36 students

Spring 2018
33 students

2 Fall 2014
15 students

Spring 2016
15 students

Fall 2016
19 students

Fall 2017
13 students

3 Spring 2015
23 students

Fall 2016
22 students

Spring 2017
25 students

Spring 2018
28 students

4 Fall 2016
37 students

Fall 2017
24 students

Spring 2018
19 students

in progress

5 Spring 2016
25 students

Spring 2017
22 students

Fall 2017
42 students

in progress

6 Fall 2017
19 students

in progress

Note. Students who did not graduate with their cohorts may still be enrolled but are
finishing other university requirements.
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